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Abstract 
In recent years, more emphasize is placed on the issue educating disabled individuals in “least restricting environment” and both 
the governments regulating education policies and experts in the field favor this. “Least restricting environment” can usually be 
realized in regular education classes rather than self-contained classes. Mainstreaming disabled students in regular education 
classrooms, if necessary conditions are met, provides both long and short term benefits. It is observed that disabled students who 
are given education in “least restricting environment” created for them show similar development with their peers, make progress 
in all development areas, especially in social and personality development and by being included in the community disabled 
students, they become individuals taking more realistic and concrete steps towards self realization, with positive sense of self, 
higher self esteem. The purpose of this study is to determine the attitudes of the special education teachers and teachers 
mainstreaming education teachers working in Cyprus and the USA regarding mainstreaming education. The qualitative research 
technique is used in the collection, analysis and interpretation of data in this study. The reason of the use of qualitative research 
technique is to collect detailed and profound data, learn the experiences and point of views of the participants directly and 
understand and explain the present situations. The method of this study is a qualitative research model intended to determine the 
attitudes of the special education teachers and the teachers giving mainstreaming education in Cyprus and the USA towards 
mainstreaming education. Data were collected from the interviews with the special education teachers and teachers giving 
mainstreaming education in Cyprus and the USA during which semi-structured interview form was used. Before the interview 
form developed in the light of the suggestions by experts was used for the purpose of data-collection, it was tested on 5 teachers 
and the interview form was finalized in accordance with their responses and replies. The scope of the research consists of the 
guidance counselors and psychological counselors working in Cyprus in 2009. This study was carried out with the special 
education teachers and the teachers giving mainstreaming education in Cyprus and the USA with a view to determine their 
attitudes towards mainstreaming education with regard to their way of life, knowledge and equipment. Data in the study were 
acquired by means of interview with teachers. The coverage of the study is the special education teachers and teachers giving 
mainstreaming education working in Cyprus and the USA in 2009. Among purposive sample methods, criterion sample was 
selected and random samples were drawn from the teachers who meet the criterion. The basic point of this sampling method is to 
work with the persons selected randomly who meet certain pre-set criteria.  In other words, the sample of the study consists of 60 
teachers (24 Special Education Teachers and 20 mainstreaming education teachers working in Cyprus 16 Special Education 
Teachers working in the USA) drawn randomly from the special education teachers and mainstreaming teachers working in 
Cyprus and the USA.  This study explored the relationship between (a) the Special Education Teachers in Cyprus, 1 (b) 
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Mainstreaming Teachers in Cyprus and 1 (c) Special Education Teachers working in the USA by means of The Scale of the 
Attitudes of the Teachers Towards Mainstreaming Education (By Dr. Bekirogullari 2009). The study reveals that the 
mainstreaming education is significantly below the USA level and it is only realized thanks to the meticulous efforts of the 
certain teachers giving mainstreaming education. A child, who engages in a well planned mainstreaming education, by observing 
the behaviours of the normal children and modeling himself on them, develops acceptable behaviours. Through individualized 
education programs they receive education suitable for their capacity and learning speed. Thanks to the supported education, their 
liabilities may soon improve and it facilitates gaining success and self-confidence for them (Vural;2004). The teachers contradict 
among themselves as while some participant special education teachers argue they should only be together during the courses 
supporting play skills the others said they believe these children would attain the same level by observing normal children and 
exhibiting their behaviours.  It was determined that neither before nor during the mainstreaming education given in Cyprus, the 
teachers, school staff and administrators and parents of these children are not subjected to any education program.  As normal 
individuals, the individuals with special needs also have the right to educational equality opportunity. These individuals can 
maintain their lives only if they become a part of the society. There two ways to realize the education for the individuals with 
special needs, the first of these is the education and the other is combined education.  Self-contained education is realized by the 
special education staff and programs prepared according to the disability status of the children. However, combined education is 
the education given to the normal individuals and individuals with the special needs at the same time by regular education 
teachers. (Batu et. al.; 2005). While male mainstreaming teachers and special education teachers from the USA expressed their 
opinions on educational equality opportunity, none of other special educationalists and female mainstreaming teachers remarked 
on this subject. We realized that here in Cyprus there are not guidance teachers or special education professionals to help regular 
education teachers in the classrooms. The fact that there is not special education law in Cyprus, that necessary infrastructure 
works for mainstreaming and in-service training programs do not exist cause the classroom to start mainstreaming education be 
unprepared and know at the onset that failure lies ahead. The answers in the study show that the knowledge level of the special 
education teachers regarding the content and the functioning of mainstreaming education is lower than it should be and they need 
to develop immediately in this sense. As there are no special education professionals or guidance teachers in the classrooms  in 
which mainstreaming education is given in Cyprus, in a case a problem with the disabled students, regular education teachers 
have trouble in communication and sometimes in controlling the class, the existence of guidance teachers or special 
educationalists proves itself essential.  
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Introduction 
People are born with individual differences. And to maintain their lives independently and productively the 
individuals with special needs should accomplish the skills that daily life necessitates. It is important that the 
individuals with special needs be fully independent to undertake social roles. And this can be possible by the 
determination of the educational requirements of these individuals by taking their needs and abilities into 
consideration and by presenting education environments in line with their needs (Cavkaytar,2000; Kırcaali-
İtfar,1998; Civelek,1991). 
Every child has right to education that is also determined by laws. Whether the child is healthy or disabled, 
education opportunity should be provided. Taking the fact that the development of the disabled children is different 
from the development of the normal ones, education in line with their characteristics should be given (Sargın,2002; 
Sünbül,2002). 
To enhance the situation of the children with special needs, special education is essential. And special education is 
the education of the students with special needs given by the specialized personnel in an environment arranged in 
accordance with the disabilities and characteristics of the children (İzci,2005). 
Sebba and Sachdev (1997) define mainstreaming education as “the process of an educational institution’s re-
structuring its existing curriculum organization and its equipments to provide equity and opportunity to all students”. 
Starting from this definition, mainstreaming education means providing the children with the right to receive 
education in a natural environment based on equity.   The underlying reason of this is to provide the children with 
the opportunity to complete their social development in a natural atmosphere that does not differ much from the 
atmosphere of the regular classrooms with their peers (Sart, 2004; Ala,2004; Yazlık,2004; Yılmaz,2004). 
Mainstreaming practices initially began in the USA in 1970’s with the enactment of the mainstreaming law and then 
other countries put into practice; with the enactment of the law in question, emphasize was put on the necessity to 
educate the disabled children together with their normal peers. Mainstreaming model, main objective of which is to 
educate the students with special needs owing to any deficiency in regular classrooms together with their peers, have 
been discussed in many countries and factors such as the results of the related studies and parent pressure increased 
the law enforcement.  Various studies were carried out to determine the efficiency, outcomes and the benefits for the 
children of these practices; and today, educating the disabled children with their normal peers beginning from early 
ages with a view to increase their life qualities and ensure their active participation in society has almost begun to be 
regarded as a pre-condition Bu (Sucuoğlu,2005). 
In 1990’s mainstreaming debates came into prominence in Cyprus and as a mainstreaming practice test resource 
rooms were decided to be opened. Resource rooms which were opened in just 1 room in Nicosia and had to be 
closed due to the objections of the parents in the early years has especially become widespread after the 3rd National 
Education Council. Today in 13 resource rooms, opened within 13 primary schools 13 special education teachers 
give education services to approximately 350 students. However the fact that there are powerful institutions in the 
regions, they are centers of attraction and the students who should be taking mainstreaming education sometimes go 
to these schools. And this overshadows the success of the mainstreaming. In fact, fewer problems might have been 
encountered in the mainstreaming which is a recent approach in Cyprus. Because the target population is 
significantly small. However the necessary infrastructure works are not prepared. First of all, there is not an 
individual unit or directorate to address special education. There is no special education law to determine the rules 
and to guide special education. School administrators and teachers are not enriched by in-service training programs. 
Informative meetings, seminars or conferences addressing to teachers, administrators and parents are almost not 
organized at all.   In addition to the issues above other factors such as the insufficiency of the physical conditions of 
the schools, density of the classrooms, that the classrooms are not enriched by special education equipments and that 
the resource rooms lack equipment are important barriers in front of the effort to integrate special education into 
general education (Saygı,2007). 
It is determined that in order to ensure the success of the mainstreaming practices teachers recommend appropriate 
in-service training, additional special education services and decreasing the population the mainstreaming 
classrooms(Barrafato;1998). 
The attitudes of the educators are based on the social, behavioral, physical and academic adaptation of the disabled 
children to the regular classrooms.   Positive attitudes of the educators towards the disabled children are of great 
importance for themselves and the disabled children as well as normal children. Whereas Donaldson (1980) points 
out that many studies are full of stereotypes and judgments against the disabled and the disable individuals are less 
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preferred then normal individuals. Other points affecting the attitudes of the educators are their positive or negative 
opinions regarding integration, the density of the classroom, duration of the mainstreaming, the rate of the disabled 
and non disabled children in the classroom and lack of knowledge regarding how supported services should be. It is 
seen that these factors cause them develop negative opinion regarding mainstreaming program (Temel,2000; Gözün, 
Yıkmış, 2004;  Diken, Sucuoğlu 1999). 
Purpose of the Study 
The purpose of this study is to determine the attitudes of the special education teachers and mainstreaming education 
teachers working in Cyprus and the USA regarding mainstreaming education. The qualitative research technique is 
used in the collection, analysis and interpretation of data in this study. The reason of the use of qualitative research 
technique is to collect detailed and profound data, learn the experiences and point of views of the participants 
directly and understand and explain the present situations. The method of this study is a qualitative research model 
intended to determine the attitudes of the special education teachers and the teachers giving mainstreaming 
education in Cyprus and the USA towards mainstreaming education.  Data collected from the interviews with the 
Special Education Teachers and Regular Education Teachers Giving Mainstreaming Education working in Cyprus 
and Special Education Teachers working in the USA during which semi structured interview type was used. Before 
the interview form which was developed in the light of the suggestions by experts was used for the purpose of data-
collection, it had been tested on 5 special needs education teachers and 5 mainstreaming education, the interview 
form was finalized in accordance with their responses and replies. This study was carried out with the Special 
Education Teachers and Regular Education Teachers Giving Mainstreaming Education working in Cyprus and 
Special Education Teachers working in the USA with a view determine the attitudes of the teachers regarding 
mainstreaming education. Data in the study were acquired by means of interview Special Education Teachers and 
Regular Education Teachers Giving Mainstreaming Education working in Cyprus and Special Education Teachers 
working in the USA. The scope of the research consists of the Special Education Teachers and Regular Education 
Teachers Giving Mainstreaming Education working in Cyprus Special Education Teachers working in the USA in 
2009. Among purposive sample methods, criterion sample was selected and random samples were drawn from the 
teachers who meet the criterion. The basic point of this sampling method is to work with the persons selected 
randomly who meet certain pre-set criteria. In other words, the sample of the study consists of 60 teachers (24 
Special Education Teachers and 20 mainstreaming education teachers working in Cyprus 16 Special Education 
Teachers working in the USA) drawn randomly from the special education teachers and mainstreaming teachers 
working in Cyprus and the USA.  This study explored the relationship between (a) the Special Education Teachers 
in Cyprus, 1 (b) Mainstreaming Teachers in Cyprus and 1 (c) Special Education Teachers working in the USA by 
means of The Scale of the Attitudes of the Teachers towards Mainstreaming Education (By Dr. Bekirogullari 2009). 
Methods 
Qualitative interview techniques have been used in this research. Data has been collected in 3 different 
ways; semi-interviews, open-ended questions, and close-ended questions. In the semi-interview method, data 
questions can be prepared in advance and data is collected based on these questions. This technique is not as strict as 
close-ended questions and not as flexible as open-ended questions. It provides a more realistic environment in the 
collection of data process; this is the main reason why semi-interview technique is used in the study. 
Work Group 
 Cyprus has been selected in the study. In this research different ways of expressions are followed. In this 
kind of research, different measurement methods of research techniques are taken into account. A total of 60 
participants (24 Special Education Teachers and 20 mainstreaming education teachers working in Cyprus 16 Special 
Education Teachers working in the USA) drawn randomly from the in all over the Cyprus and USA Table 1 was 
established: 
Table 1 
Special Education Teacher, 
Cyprus 
MAINSTREAMING EDUCATION 
TEACHER 
Special Education 
Teacher, USA 
  
Female Male Female Male Female Male   
N % N   N % N % N % N %   
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13 100 11  100 12  100 8  100 10  100 6  100   
24 20 16 60  
TOTAL 
 
24 out of 60 participants (39,84%) are special education teachers in Cyprus, 20 (33,33%) are mainstreaming 
education teacher and 16 (26,56%) are special education teachers in the USA. 
Data Collection Process 
 The research data was collected between 5 January 2009 and 8 December 2009. In the research study, 
semi-structured interview forms have been used and academic staff from Special education Schools and Schools 
Giving Mainstreaming Education was interviewed about their ideas about Mainstreaming Education. The questions 
prepared in order to figure out the missing parts in important areas, 2 close ended questions asking duty place 
(special education teacher/mainstreaming education teacher),  and 11 questions on mainstreaming education were 
asked These 11 questions on the interviews were chosen from academic papers’ studies mainstreaming education 
Interview form can be evaluated by five different experts in these areas and as a result of their evaluations’ the 
questions were  prepared. After making 10 pilot interviews (5 special education teachers, 5 regular education 
teachers giving mainstreaming education) , their voices were recorded during the interview and their answers were 
observed in order to figure out if their answers directly relate with the questions on the interview or not. In addition 
to that, 5 other experts evaluated the questions and observed whether they are related with the study topic, whether 
the questions can be easily answered, and whether the information needed could be obtained from these questions. 
As a result of all these studies, questions were evaluated and the final version of the survey is prepared. As already 
known, in the qualitative research methods, it’s important how the researcher can obtain information with the 
research technique and the questions that they use. Accordingly, once the interview questions are evaluated, the 
researcher starts to collect the data. 
Analysis of Data 
 In this study, results can be classified into four different forms (Yıldırım & Şimşek, 2005): 
a.The Coding of the Data:  In the interview sessions, the recorded cassettes were all put in numbered lines. 
Interview notes and cassettes were all given to an expert to evaluate and relevant controls were made. After the 
interview, notes were obtained; the relevant information was put in a logical manner and was grouped together in a 
coded manner. After the relevant research was coded, a code list was obtained and the relevant information acted as 
a key list. After the key list was read by the participants, “information agreed” and “information disagreed” in 
principal were argued and brought to a consensus. In order to find out the accuracy of the information, Miles and 
Huberman’s (1994) suggested accuracy formula to be followed and 94% was recorded.  
b.Finding the Themes: In this part, firstly codes obtained in the primary section will be categorized under themes 
that were created in the beginning. In determining the similarities between the codes, the codes were all categorized 
and organized. 
c. Organizing Data  Based on Themes and Codes:  In this category participant’s answers and data were put into a 
language where the reader would understand the data in a clear and precise manner and subsequently were given to 
the reader. In order to ascertain which interview notes belong to the participants, foot notes were used along the 
research and interview notes were put into quotation marks. Later on, notes with quotation marks were expressed as 
to which participant the relevant notes belong to.  
Example-1 “……………..” (I: USA-SET-M) 
I: Interview; USA-SET-M (USA Special Education Teacher, Male); CY-SET-F (Cyprus Special Education 
Teacher, Female), CT-M (Regular Education Teacher, Male) 
d.  Interpretation of Findings: At the final stage, detailed analysis of the research data obtained was 
interpreted with the relevant solutions. Gathered information was continuously interpreted in the research and the 
relevant solutions were supported by the data. 
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Findings  
 
TABLE 2 
 SPECIAL EDUCATION TEACHER, 
CYPRUS 
MAINSTREAMING EDUCATION 
TEACHER 
SPECIAL EDUCATION TEACHER, USA. 
How do you think 
mainstreaming education 
affects normal children?  
Fema
le 
  
Male 
  
Female 
  
Male 
  
Female 
  
Male 
  
f % f % f % f % f % f % 
I do not have experience or 
information 
3 18,75 2 28,57 0 0,00 0 0,00 0 0,00 0 0,00 
Their sense of responsibility 
develops 
5 31,25 2 28,57 2 8,33 2 16,67 0 0,00 0 0,00 
they accept 
developmentally different 
children more easily 
5 31,25 2 28,57 1 4,17 1 8,33 0 0,00 0 0,00 
They learn how to struggle 0 0,00 0 0,00 5 20,83 3 25,00 0 0,00 0 0,00 
They are affected positively 0 0,00 0 0,00 5 20,83 3 25,00 0 0,00 0 0,00 
Their perception of others 
improve 
0 0,00 0 0,00 5 20,83 3 25,00 0 0,00 0 0,00 
With the repetition of the 
lessons they learn better  
1 6,25 1 14,29 3 12,50 0 0,00 0 0,00 0 0,00 
They may be scared 0 0,00 0 0,00 3 12,50 0 0,00 0 0,00 0 0,00 
I think the program will be 
useful 
0 0,00 0 0,00 0 0,00 0 0,00 10 50,00 6 54,55 
Their self-confidence 
improves 
2 12,50 0 0,00 0 0,00 0 0,00 10 50,00 5 45,45 
TOTAL 16 100,00 7 100,00 24 100,00 12 100,00 20 100,00 11 100,00 
Upon the question “How do you think mainstreaming education affects normal children*” 18,75% of female and 
28,75% of male special education teachers from Cyprus stated that they do not have related experience or opinion. 
31,25% of female and 28,57% of male special education teachers from Cyprus and 8,33% of female and 16,67% 
mainstreaming educators said their sense of responsibility would develop.  31,25% of female and 28,57% of male 
special education teachers from Cyprus said they would accept developmentally different children more easily. 
20,83% of female and 25% of male mainstreaming education teachers answered the question as they would be 
affected positively, they would learn struggle and their self-confidence would improve. While 6,25 % of female and 
14% of male special education teachers and 12,50% of female special education teachers said they would learn 
better with the repetition of the lessons, none of male mainstreaming education teachers gave this answer. This 
question was answered solely by 12,50% of female mainstreaming education teachers as they would be scared. 50% 
and 54% of female special educationalists from the USA said the program would be useful for children. 12,50% of 
female special education teachers said the self-confidence would improve and 50% of female American special 
education teachers and 45,45% of male  special education teachers gave the same answer.  
While the answers of the participants indicate that educating normal and disabled children together would yield 
benefits for disabled children as well as normal children it is concerning that some of the special educationalists lack 
knowledge and experience about mainstreaming education.   
CY-SET-F”I unfortunately do not have knowledge and experience regarding mainstreaming education.” 
CY-SET-F” Since the lessons are repeated for the disabled, normal children are expected to learn better” 
TABLE 3 
 SPECIAL EDUCATION TEACHER, 
CYPRUS 
MAINSTREAMING EDUCATION 
TEACHER 
SPECIAL EDUCATION TEACHER, USA. 
Zafer Bekirogullari et al. / Procedia Social and Behavioral Sciences 12 (2011) 619–637 625
What do you think about 
educating the students in 
need of special education n 
the same classrooms with 
normal children? 
Female Male Female Male Female Male 
f % f % f % f % f % f % 
It helps the disabled 
children’s taking the 
behaviours of the normal 
children as example.  
7 63,64 7 70,00 0 0,00 0 0,00 0 0,00 0 0,00 
The students and the 
teachers should be informed 
before mainstreaming 
education.  
0 0,00 0 0,00 0 0,00 0 0,00 9 25,71 5 25,00 
During the education process 
teachers and special 
educators should be 
together.  
4 36,36 2 20,00 0 0,00 0 0,00 9 25,71 5 25,00 
They should only be together 
in the courses supporting 
play skills. 
0 0,00 1 10,00 0 0,00 0 0,00 0 0,00 0 0,00 
It helps them adapt to 
environment and socializing  
0 0,00 0 0,00 6 54,55 3 50,00 0 0,00 0 0,00 
In accordance with the 
human rights and rights of 
children, every child has 
right to have education in 
the least restricted 
environment with their 
peers  
0 0,00 0 0,00 0 0,00 3 50,00 9 25,71 6 30,00 
Here in Cyprus the education 
is full day, I think this is 
wrong, it should be half-day  
0 0,00 0 0,00 5 45,45 0 0,00 0 0,00 0 0,00 
It is a positive process if 
teachers ensure the class to 
adopt and appreciate them 
0 0,00 0 0,00 0 0,00 0 0,00 8 22,85 4 20,00 
TOTAL 11 100,00 10 100,00 11 100,00 6 100,00 35 100,00 20 100,00 
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In the study, the question “What do you think about educating the students in need of special education in the same 
classrooms with normal students” were answered as it would help them take the behaviours of the normal children 
as example  by 63,64% of female and 70,00% male special education teachers. 25,71% of female 25% of male 
American special education teachers said before starting mainstreaming education both the teachers and the students 
should be informed through appropriate education programs. 36,36% of female and 20% of male special educators 
from Cyprus and 36,36% of female and 25% of male American special education teachers stated that during 
education regular and special education teachers should be together.  10% of male special education teachers from 
Cyprus stated that the disabled children should only be together with normal children during the courses supporting 
play skills.  54,55% of female and 50% of male mainstreaming education teachers said it helps their adaptation to 
the environment and socializing. 50% male special education teachers from Cyprus and 25,71% of female and  30% 
of male American special education teachers stated that every child has the right to receive education in the least 
restricting environment together with their peers and that education the disabled students in an isolated environment 
is also prohibited by the laws. 45,45% of female mainstreaming teachers stated that they think rather than at certain 
hours, giving full-day education is wrong.  22,85% of female and 20% of male American educators said 
mainstreaming is appositive process and it would be successful if the teacher ensures that the classroom adapts and 
appreciates the disabled children.  
Consequently, in accordance with the answers it was determined that mainstreaming education is given full day not 
on certain days and there are not guidance teachers or special educationalists accompanying regular education 
teachers available during mainstreaming education.   
CY-SET-M “they should only be together in the courses supporting play skills since the disabled students would not 
understand the subjects related to the lesson, they may sabotage the course.” 
TABLE 4 
  SPECIAL EDUCATION TEACHER, 
CYPRUS 
MAINSTREAMING EDUCATION 
TEACHER 
SPECIAL EDUCATION TEACHER, USA. 
What problems with normal 
children do you encounter 
most during mainstreaming 
education? 
Female 
  
Male 
  
Female 
  
Male 
  
Female 
  
Male 
  
f % f % f % f % f % f % 
They avoid get scared of 
developmentally different 
children  
7 41,18 2 28,57 5 26,32 5 38,46 0 0,00 0 0,00 
They have difficulty 
accepting them 
8 47,0
6 
2 28,57 6 31,58 6 46,15 0 0,00 0 0,00 
They try to imitate the 
behaviors of the children in 
need of special education  
1 5,88 2 28,57 5 26,32 1 7,69 0 0,00 0 0,00 
They may show impatience 
with the repetition of the 
subjects  
1 5,88 1 14,29 3 15,79 1 7,69 0 0,00 0 0,00 
I do not believe a well 
structured education would 
create any problem 
0 0,00 0 0,00 0 0,00 0 0,00 10 100,00 5 100,00 
TOTAL 17 100,00 7 100,00 19 100,00 13 100,00 10 100,00 5 100,00 
Upon the question “What problems with the normal children do you encounter most during mainstreaming 
education?” 41,18% of female, 28,57% of male special education teachers from Cyprus and 26,32% of female, 
38,46% of male mainstreaming education teachers remarked that normal children avoid developmentally different 
children and avoid them. 47,06% of female, 28,57% of male special education teachers from Cyprus and 31,58% of 
female and 46,15% of male mainstreaming education teachers said they have difficult accepting the disabled 
children.  5,88% of female, 28,57% of male special education teachers from Cyprus and 26,32% of female, 7,69% 
of male mainstreaming education teachers said normal children imitate the behaviours of the disabled children.  
100% of female and male American special education teachers said they do not believe a well planned education 
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would create any problems. 
As a consequence, in accordance with the results it was determined that during mainstreaming education normal 
children have difficulty accepting developmentally different children they try to imitate their behaviours or avoid 
and get scared of them. When we look at the worldwide picture of the mainstreaming education we see that 
mainstreaming education starts only after the resource room is subjected to an informative training. However, it was 
determined that there are no such practices in Cyprus even ministry of national education does not have any related 
unit or law.  
CY-SET-M”The disabled students scare normal children” 
USA-SET-M”I do not believe a well structured education would create a problem, if there is a problem structuring 
should be checked. 
TABLE 5 
  SPECIAL EDUCATION TEACHER, 
CYPRUS 
MAINSTREAMING EDUCATION TEACHER SPECIAL EDUCATION TEACHER, USA. 
Please comment on the 
efficiency of the 
mainstreaming education 
in the school you working.  
Female Male Female Male Female Male 
f % F % f % f % f % f % 
The number of the 
students attending 
mainstreaming education 
is so small, I find it 
insufficient  
8 80,00 8 80,00 0 0,00 0 0,00 0 0,00 0 0,00 
I do not have any 
information 
0 0,00 2 20,00 0 0,00 0 0,00 0 0,00 0 0,00 
It is getting better every  
day 
0 0,00  0,00 4 17,39 2 20,00 0 0,00 0 0,00 
The structuring of our 
school on this subject is 
pretty good 
0 0,00  0,00 2 8,70 2 20,00 0 0,00 0 0,00 
The school is so crowded 0 0,00  0,00 8 34,78 2 20,00 0 0,00 0 0,00 
I do not think that 
attending of the  
mainstreamed students to 
our school full time a day 
is right 
0 0,00  0,00 9 39,13 4 40,00 0 0,00 0 0,00 
There are mainstreamed 
students in our school, I 
think it is beneficial  
0 0,00  0,00 0 0,00 0 0,00 8 47,06 6 54,55 
There should also be 
special education teachers 
in the classroom 
otherwise disappointment 
may arise  
2 20,00  0,00 0 0,00 0 0,00 9 52,94 5 45,45 
TOTAL 10 100,00 10 100,00 23 100,00 10 100,00 17 100,00 11 100,00 
80% of female and male special education teachers from Cyprus said they think the number of the mainstreamed 
students is insufficient. 20% of male special education teachers from Cyprus said they do not have any related 
information. 17,39% of female and 20% of male mainstreaming education teachers stated the mainstreaming 
education in their schools gets better every day.  34,78% of female and 34,78% of male mainstreaming education 
teachers stated their schools are much crowded. 39,13% of female and 40% of male mainstreaming education 
teachers said they do not think it is right that the mainstreamed children attend to the school full time.  47,06% of 
female and 54,55% of male American special education teachers said there must be special education teachers in the 
mainstreamed classrooms otherwise this education would end up with disappointment.  
The answers show that a small number of the students in special education take part in mainstreaming education, the 
classrooms are too crowded and mainstreamed students get full-day education.  
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USA-SET-M”I have mainstreamed students, the process is so far so good but if there was not a special education, 
disappointment would be inevitable.“  
 
TABLE 6 
  SPECIAL EDUCATION TEACHER, 
CYPRUS 
MAINSTREAMING EDUCATION TEACHER SPECIAL EDUCATION TEACHER, USA. 
How do you think 
observing and taking 
the behaviours of the 
normal children affects 
the development of 
the mainstreamed 
children?  
Female Male Female Male Female Male 
f % f % f % f % f % f % 
I think it is effected 
positively  
5 35,71 2 33,33 0 0,00 0 0,00 0 0,00 0 0,00 
It contributes to their 
development a lot  
6 42,86 2 33,33 0 0,00 0 0,00 7 46,67 4 44,44 
I believe by observing 
and exhibiting the 
behaviours of the 
normal children they 
will attain the same 
level  
3 21,43 2 33,33 0 0,00 0 0,00 0 0,00 0 0,00 
Modeling themselves 
on normal children 
under teacher control 
facilitates his learning  
0 0,00 0 0,00 8 50,00 3 33,33 8 53,33 5 55,56 
Their concept of time 
develops 
0 0,00 0 0,00 4 25,00 2 22,22 0 0,00 0 0,00 
They learn to be 
planned and organized 
0 0,00 0 0,00 4 25,00 4 44,44 0 0,00 0 0,00 
TOTAL 14 100,00 6 100,00 16 100,00 9 100,00 15 100,00 9 100,00 
35,71% of male and 33,33% of female Cypriot special education teachers answered the question as they believe the 
development of the mainstreamed children would be effected positively.  21,43 of female and 33,33% of male 
Cypriot special education teachers said they believe these children would attain the same level as the normal 
children by observing and exhibiting their behaviours. 46,67% of male and 44,44% of male Cypriot teachers said it 
would make significant contribution to their development . 50% of female and 33,33% of male mainstreaming 
education teachers and 53,33% of female and 55,56% of male American special education teachers said modeling 
themselves on normal children under teacher control facilitates their learning.  35% of female and 22,22% of male 
mainstreaming education teachers said the concept of time of the children would develop. 25% of female and 
44,44% male mainstreaming education teachers said the children would learn to be planned and organized.  
Consequently, the children attending mainstreaming education in Cyprus learn the concept of time, many behaviours 
that contribute to their development such as being planned and organized by observing and taking as models.  What 
is interesting here is the answer “I believe they will attain the same level as the normal children by observing and 
exhibiting their behaviours” as this shows that they lack information on this subject.  
CY-SET-M”I believe that they will attain the same level as the normal children by observing and exhibiting their 
behaviours” 
USA-SET-M” Modeling themselves on normal children under teacher control facilitates their learning and this 
makes significant contribution to their development” 
TABLE 7 
  SPECIAL EDUCATION TEACHER, 
CYPRUS 
MAINSTREAMING EDUCATION 
TEACHER 
SPECIAL EDUCATION TEACHER, USA. 
What problems with he 
disabled children do you 
Female Male Female Male Female Male 
f % f % f % f % f % f % 
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encounter most during 
mainstreaming 
education? 
Inability to adapt to the 
social environment in the 
schools  
4 33,33 1 16,67 4 21,05 1 6,67 7 58,33 5 50,00 
Exclusion and mocking by 
normal children  
8 66,67 5 83,33  0,00  0,00 0 0,00 0 0,00 
Withdrawing because of 
the thought they are 
unable to do what 
normal children do  
0 0,00 0 0,00 4 21,05 4 26,67 0 0,00 0 0,00 
Difficulty concentrating  0 0,00 0 0,00 6 31,58 5 33,33 0 0,00 0 0,00 
They are unaware of their 
behaviours so they ma be 
excluded sometimes  
0 0,00 0 0,00 5 26,32 5 33,33 2 16,67 2 20,00 
The ones with spectrum 
disorder do not know the 
location of the school  
0 0,00 0 0,00 0 0,00 0 0,00 3 25,00 3 30,00 
TOTAL 12 100,0
0 
6 100,00 19 100,00 15 100,00 12 100,00 10 100,00 
In the study, 33,33% of female, 16,67% of male Cypriot special education teachers, 21,05% of female, 6,67% of 
male mainstreaming education teachers and 58,33% of female and 50% of male American special education 
teachers said they encounter problems related to the inability of the disabled children to adapt to the social 
environment in the school. 66,67% of female, 83,3% of male Cypriot special education teachers said the disabled 
children are mocked and excluded by normal children. 21,05% of female 26,67% of male mainstreaming education 
teachers said they withdraw thinking they are unable to do what normal children can do. 31,58% of female and 
33,33% of male mainstreaming education teachers said the disabled children have difficulty concentrating. 26,32% 
of female, 33,33% of male mainstreaming education teachers 16,67% of female and 20% of male American special 
education teachers said the disabled children are unaware of the consequences of their behaviors so they may be 
excluded at times. 25% of female and 30% of male American special education teachers said the children with 
spectrum disorder do not know the location of the schools. 
As a consequence no matter how well planned the education system is, destroying the bias and the exclusion 
tendency of the children takes much time and effort. This has a negative effect on the mainstreamed disabled 
children and makes it more difficult for them to engage in the social environment in the school. 
USA-SET-F ”They sometimes have difficulty adapting to the social environment in the school and as they cannot 
predict the consequences of their behaviors sometimes they may be excluded, however the problems in a well 
structured process can be overcome”  
TABLE 8 
  SPECIAL EDUCATION TEACHER, 
CYPRUS 
        MAINSTREAMING EDUCATION TEACHER                                         SPECIAL EDUCATION 
TEACHER, USA. 
What do you think 
are the differences 
between 
controlling the 
classrooms with 
the mainstreamed 
students and the 
classrooms without 
mainstreamed 
classrooms? 
Female   Male   Femal
e 
  Male   Female   Male 
f % f % f % f % f % F %
In mainstreaming 
education 
assistance teachers 
or special 
education teachers 
are need.  
8 100,00 2 100,00 1 5,00  0,00 6 20,00 4 19,05 
I think there will be 0 0,00 0 0,00 6 30,00 3 25,00 0 0,00 0 0,00 
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no difference if we 
approach without 
prejudice 
It is hard to 
establish control  
0 0,00 0 0,00 5 25,00 5 41,67 0 0,00 0 0,00 
If the classroom is 
informed 
beforehand there 
will not be any 
problem 
0 0,00 0 0,00 0 0,00 0 0,00 9 30,00 6 28,57 
If we stick to the 
program prepared 
by the state there 
will not be any 
problem  
0 0,00 0 0,00  0,00  0,00 7 23,33 5 23,81 
All the students 
should be 
reminded of the 
rules of the 
classroom and it 
must be ensured 
that they obey 
these rules 
0 0,00 0 0,00 8 40,00 4 33,33 8 26,67 6 28,57 
TOTAL 8 100,00 2 100,00 20 100,00 12 100,00 30 100,00 21 100,00 
In the study, the question “What do you think are differences between controlling the classrooms with the 
mainstreamed students and the classrooms without mainstreamed classrooms?” were answered by 100% of female, 
100% of female Cypriot special education teachers and 5% of female, 20% of male Cypriot mainstreaming teachers 
and 20% of female, 19,05% of male American special teachers as in mainstreaming education assistance teachers or 
special education teachers are needed. 30% of female, 25% of male mainstreaming education teachers said there 
would not be any difference if an approach without prejudice is adopted. 25% of female 41,67% of male 
mainstreaming teachers stated that it is hard to establish control over the class. 30% of female 28,57% of male 
American special education teachers said there would not be any problem if the class is informed beforehand. 40% 
of female 33,33% of male mainstreaming education teachers and 26,67% of female, 28,57% of American special 
education teachers said if all the member of the classroom are reminded of the rules of the classroom and it is 
ensured that they obey these rules there would not be any difference. 
Consequently, it can be said that for saying that a classroom is good in terms of mainstreaming education, there 
should be also a special educators besides regular teacher. It is observed that this is on of the biggest drawbacks of 
the mainstreaming education in Cyprus.  
CT-F”If you step into the classroom away from your prejudices you will not encounter any special problem” 
TABLE 9 
  SPECIAL EDUCATION TEACHER, 
CYPRUS 
MAINSTREAMING EDUCATION TEACHER SPECIAL EDUCATION TEACHER, USA. 
How does 
mainstreaming 
contribute to the 
independency or 
dependency of 
the disabled 
children? 
Female Male Female Male Female Male 
f % f % f % f % f % f % 
They get the 
chance to 
observe positive 
attitudes and 
behaviours and 
develop them.  
8 50,00 2 33,33 9 39,13 3 20,00 0 0,00 0 0,00 
It contributes to 
gaining 
independence 
7 43,75 4 66,67 0 0,00 0 0,00 10 28,57 6 28,57 
It enables the 
students study  in 
0 0,00 0 0,00 0 0,00 0 0,00 10 28,57 5 23,81 
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harmony  
When it is 
planned well, it 
creates a sense 
self-confidence in 
their 
communication 
with their peers  
0 0,00 0 0,00 6 26,09 6 40,00 8 22,86 4 19,05 
It helps them 
acquire more 
social status  
1 6,25 0 0,00 8 34,78 6 40,00 7 20,00 6 28,57 
TOTAL 16 100,00 6 100,00 23 100,00 15 100,00 35 100,00 21 100,00 
50% of female, 33,33% of male Cypriot teachers, 39,13% of female, 20% of male mainstreaming education teachers 
answered the question “How mainstreaming education contributes to the independence of the disabled children?” as 
thanks to mainstreaming education they would have the chance to observe positive attitudes and behaviors and 
develop them. 43,75% of female, 66,67% of male Cypriot special education teachers and 28,57% of female, 28,57% 
of male special education teachers said mainstreaming education makes a significant contribution to their 
independence. 28,57% of female, 23,81% of male American  special education teachers said it enables the students 
study in a harmony. 26,09% of female and 40% of male Cypriot special education teachers and 22,86% of female, 
19,05% of male American special education teachers said a well planned mainstreaming education creates a sense of 
self-confidence in communication with heir peers. 6,25% of female special education teachers and 34,78% of female 
mainstreaming education teachers, 40% of male mainstreaming education teachers, 20% of female and 28i57% of 
male American special education teachers said that mainstreamed disabled students would gain independence and 
acquire more social status.  
Consequently, a well planned mainstreaming education creates a sense of self-confidence in communication with 
peers and gain more social status to the disabled children.  
CY-SET-F ”They get the chance to observe positive attitudes and behaviors and develop such behaviors”  
TABLE 10 
  SPECIAL EDUCATION TEACHER, 
CYPRUS 
MAINSTREAMING EDUCATION TEACHER SPECIAL EDUCATION TEACHER, USA. 
Who do you think 
gives education  to 
the disabled 
students best?  
Female Male Female Male Female Male 
f % f % f % f % f % F % 
Educational 
psychologists  
7 63,64 6 66,67 7 30,43 7 41,17 0 0,00 0 0,00 
Special educators 1 9,09 1 11,11 6 26,04 6 35,28 9 52,94 5 45,45 
Experts in this field 0 0,00 0 0,00 0 0,00 0 0,00 8 47,06 6 54,55 
Guidance teachers 0 0,00 0 0,00 2 8,68 2 11,76 0 0,00 0 0,00 
Physiotherapists 3 27,27 2 22,22 0 0,00 0 0,00 0 0,00 0 0,00 
TOTAL 11 100,0
0 
9 100,00 23 100,00 17 100,00 17 100,00 11 100,00 
In the study, the question “Who do you think gives education to the disabled children best?” was answered by 
63,64% of female, 41,17% of male Cypriot special education teachers and 30,43 % of female and 46,67% of male 
mainstreaming teachers as educational psychologists.  9,09% of female, 11,11% of male special education teachers 
and 40% of female and %40 of male mainstreaming education teachers and 52,94% of female and 45,45% of male 
American special education teachers said it is special educators to give special education best. 47,06% of female, 
54,55% of female American special education teachers said it is the experts in this field.  While 34,72% of female 
and 11,76% of male mainstreaming teachers said it is guidance teachers, Cypriot special education teachers did not 
comment on the subject. 22,27% of female, 22,227% of male Cypriot special education teachers gave the answer, 
physiotherapists.  
In accordance with the results, we may say that the special educators educated and expertized in this field, 
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educational psychologists and guidance teachers play an important role in the education of the disabled students. 
What is interesting is that some of the teachers said physiotherapists are the ones to educate the disabled children 
best.  
CY-SET-F ”I think the physiotherapists are the ones to educate the disabled best as they interact with these 
individuals better since they know the details of the body, moreover, there is a physical disability in almost each 
group of disability” 
TABLE 11 
  SPECIAL EDUCATION TEACHER, 
CYPRUS 
MAINSTREAMING EDUCATION TEACHER SPECIAL EDUCATION TEACHER, USA. 
Please explain how 
the development of 
the children is 
affected in self 
contained special 
education classes 
compared to 
education in regular 
classes.  
Female Male Female Male Female Male 
f % f % f % f % f % f % 
I do not have 
experience, I cannot 
say anything  
4 30,77 4 36,36 0 0,00 0 0,00 0 0,00 0 0,00 
Education in special 
education classes 
results in academic, 
education in regular 
classes results in 
social satisfaction 
6 46,15 2 18,18 8 47,06 3 60,00 8 34,78 5 33,33 
In case generalization 
and sameness it 
shows deficiency  
0 0,00 5 45,45 2 11,76 0 0,00 0 0,00 0 0,00 
He has a restricted 
environment and has 
difficulty developing 
positive behaviours 
3 23,08 0 0,00 4 23,53 2 40,00 0 0,00 0 0,00 
special education 
students should also 
be educated by a 
different teacher in 
accordance with their 
levels 
0 0,00 0 0,00 3 17,65 0 0,00 8 34,78 4 26,67 
Education that they 
receive here helps 
changing their lives 
0 0,00 0 0,00 0 0,00 0 0,00 7 30,43 6 40,00 
TOTAL 13 100,00 11 100,00 17 100,00 5 100,00 23 100,00 15 100,00 
We requested from the teachers to explain how the self contained education would affect the lives of the children 
compared to the education in regular classrooms. 30,77% of female and 36,66% of male Cypriot special education 
teachers said they do not have related explain and cannot comment on the subject. 46,15% of female, 18,18% of 
male Cypriot special education teachers and 47,06% of female and 60% of male Cypriot mainstreaming education 
teachers and 34,78% of female and 33,33% of male American special education teachers said education in special 
education classrooms would result in academic and education in regular classrooms would result in social 
satisfaction.  While 45,45% of male and 11,76% of female Cypriot special education teachers in case of 
generalization and sameness in the education in regular classrooms said it would fail to satisfy the needs, female 
special teachers and male mainstreaming teachers from Cyprus did not comment on this subject . 23,08% of female 
Cypriot teachers and 23,53% of female mainstreaming education teachers and 40% of male mainstreaming 
education teachers said they would have a restricted environment and have difficulty developing positive behaviors. 
17,65% of female of mainstreaming education teachers, 34,78% of female American special education teachers and 
26,67% of male special education teachers said they should also receive education from another teacher in 
accordance with their level. 30,43% of female, 40% of male American special education teachers said that the 
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education they would receive in special classes would help changing their lives.  
The answers show that self contained education in special education classes are important in terms of academic 
education of the disabled children and mainstreaming  education classrooms help socializing and adapting to the life 
more easily.  
The most interesting answer to the question was “I do not have experience, I cannot say anything,” from special 
education teachers. It is concerning that an educator gives such an answer and it brings the necessity of questioning 
teacher quality to the mind.  
USA-SET-M ”the education that they receive here facilitates changing their lives” 
CY-SET-M ”Unfortunately I do not have information, I cannot say anything about this issue” 
TABLE 12 
  SPECIAL EDUCATION TEACHER, 
CYPRUS 
MAINSTREAMING EDUCATION TEACHER SPECIAL EDUCATION TEACHER, USA. 
How do you think 
normal children 
participating in a 
well planned 
special education 
develop by 
observing the 
behaviours of the 
disabled children?  
Female  Male  Female  Male  Female  Male  
f % f % f % f % f % f % 
It helps developing 
sense of 
responsibility  
5 38,46 3 60,00 3 20,00 2 40,00 7 31,82 6 39,99 
They learn to 
understand and 
help them by 
emphasizing with 
them  
8 61,54 2 40,00 6 40,00 2 40,00 6 27,27 5 33,30 
Though they may 
imitate their 
behaviours in early 
times, they learn 
to be sensitive to 
them over time 
0 0,00 0 0,00 6 40,00 1 20,00 0 0,00 0 0,00 
If right techniques 
are used just 
positive 
interactions occur  
0 0,00 0 0,00 0 0,00 0 0,00 9 40,91 4 26,64 
TOTAL 13 100,00 5 100,00 15 100,00 5 100,00 22 100,00 15 100,00 
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38,46% of female, 60% of male Cypriot special education teachers, 20% of female and 40% of male Cypriot 
mainstreaming education teachers and 31,82% of female  and 39,99% of male American special education teachers 
said it helps developing sense of responsibility.  61,54% of female, 40% of male Cypriot special education teachers, 
40% of female and 40% of male mainstreaming education teachers mainstreaming and 27,27% of female and 
33,30% of male American special education teachers said they would learn to understand and help them by 
emphasizing with them. 40% of female and 20% of male mainstreaming education teachers from Cyprus said they 
eventually learn to be sensitive about them even though they imitate their behaviors in early times. 40,91% of 
female and 26,64% of male special education teachers from the USA said if right techniques are used, just positive 
interactions would occur.  
Consequently, normal children participating in a well planned mainstreaming education eventually learn to be more 
sensitive to the disabled students even though they imitate their behaviors in early times.   
CT-M “Though they may imitate their behaviors, they learn to be sensitive over time which is natural, when a child 
swaying like autistic gets sick and vomits it means he took the first step towards sensitivity” 
Conclusions   
The study reveals that the mainstreaming education is significantly below the USA level and it is only realized 
thanks to the meticulous efforts of the certain teachers giving mainstreaming education. A child, who engages in a 
well planned mainstreaming education, by observing the behaviors of the normal children and modeling himself on 
them, develops acceptable behaviors. Through individualized education programs they receive education suitable for 
their capacity and learning speed. Thanks to the supported education, their liabilities may soon improve and it 
facilitates gaining success and self-confidence for them(Vural;2004). The teachers contradict among themselves as 
while some participant special education teachers argue they should only be together during the courses supporting 
play skills the others said they believe these children would attain the same level as the normal children by 
observing and exhibiting their behaviors.  Mainstreaming the children with special needs in a healthy way in regular 
classrooms requires a long and planned process for the staff and administrators of the school and the parents. For 
successful mainstreaming practices the circumstances should be examined in detail.  The sources and the content 
should be prepared in accordance with the children with special need (Blair;1985). The main objective of the 
mainstreaming education is to educate the students with special needs in the least restricting environment in line 
with their disability status (İmrak; 2009). It was determined that neither before nor during the mainstreaming 
education given in Cyprus, the teachers, school staff and administrators and parents of these children are not 
subjected to any education program. As normal individuals, the individuals with special needs also have the right to 
educational equality opportunity. These individuals can maintain their lives only if they become a part of the 
society. There two ways to realize the education for the individuals with special needs, the first of these is the elf-
contained education is realized by the special education staff and programs prepared according to the disability 
status of the children. However, combined education is the education given to the normal individuals and individuals 
with the special needs at the same time by regular education teachers. (Batu et. al.; 2005). While male 
mainstreaming teachers and special education teachers from the USA expressed their opinions on educational 
equality opportunity, none of other special educationalists and female mainstreaming teachers remarked on this 
subject. Mainstreaming education yields benefits for disabled children as well as normal children. Developmentally 
normal children educated together with the disabled children may change negative attitudes towards the different 
persons and as a result he may come to realize individual differences and try to understand the disabled children 
(Ceylan;2005). It is seen that certain participant teachers do not have information on this subject. Support services 
requires joint work of through or more individuals. Completing a project, achieving a goal, producing a product or 
finding solution to a problem may be realized within the framework of support services (Batu;2000). We realized 
that here in Cyprus there are not guidance teachers or special education professionals to help regular education 
teachers in the classrooms. 
Recommendations  
The fact that there is not special education law in Cyprus, that necessary infrastructure works for mainstreaming and 
in-service training programs do not exist cause the classroom to start mainstreaming education be unprepared and 
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know at the onset that failure lies ahead. The answers in the study show that the knowledge level of the special 
education teachers regarding the content and the functioning of mainstreaming education is lower than it should be 
and they need to develop immediately in this sense. As there are no special education professionals or guidance 
teachers in the classrooms in which mainstreaming education is given in Cyprus, in a case a problem with the 
disabled students regular education teachers have trouble in communication and sometimes in controlling the class, 
the existence of guidance teachers or special educationalists proves itself essential. 
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